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United States History I Honors 
 

Course Description and Philosophy 
 
 
United States History I Honors is a course that prepares students who are interested in enrolling in Advanced Placement US History 2 the following year. 
Offered to sophomores who have completed the World Cultures honors portfolio, United States History 1 Honors is intended to prepare students for 
college coursework as well as success on the Advanced Placement level.  Because the course is heavily content-driven, students are expected to 
complete both long-term and short-term homework assignments that encourage them to learn material on their own, fostering independence and 
initiative.  Tests and writing tasks closely mirror the Advanced Placement exam and these assessments will challenge students to conduct meaningful 
historical analysis.  
 
Beginning with 17th-century British exploration, the course offers students an examination of the United States from a European colony to a continental 
world power at the turn of the 19th century. Its goal is to view American development through the examination of social movements, foreign policy 
decisions, and economic developments. The overarching themes for this course include the following: the ideals of the Declaration of Independence and 
the way many Americans agitated to be included within the ideals; the American frontier/the West as a metaphor for economic opportunity; the 
economic growth of our nation from colonial mercantilism to Gilded Age industrialization that was fueled by an entrepreneurial spirit, technological 
innovation and labor (both enslaved and later free). 
 
The following curriculum reflects our department’s belief that in the twenty-first century, our students need to be prepared to live as global citizens who 
need to acquire knowledge of the diverse people with whom they share this world. Moreover, as the world is experiencing a virtual revolution in 
information and communication technologies, MLHS students need to be trained to acquire and critically evaluate the abundance of information. That is 
why this curriculum stresses key “21st-Century Skills” in each unit.1 Teachers should refer to our department’s blog and this course’s LiveBinder (which 
can be found at http://blogs.mtlakes.org/socialstudiesdepartment/ and http://livebinders.com/play/present?id=19292 respectively) to find activities that 
stress active learning. 
 
Text & Online References: 
 
The American Pageant. By Thomas Bailey, David Kennedy & Lizabeth Cohen. Houghton Mifflin Company. 11th edition, 1998.  
ABC Clio Online Databases http://www.americanhistory.abc-clio.com/Home/Default.aspx 
HippoCampus US History videos http://history.hippocampus.org/ 
  
Written Summer 2010 

                                                
1 The subsequent 21st Century Skills lessons are modeled after the “skills framework” designed by the 21st Century Partnership. You can find lessons and their Social Studies 
Curriculum Map at their site, http://www.p21.org/   
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Unit 1: Age of Discovery & Colonization, 1492-1763 
 
Essential Questions: When should a study of American History begin? What factors led to the colonization of America? What did 
Europeans see when they looked at the New World and Native Americans? Why were the British successful over the indigenous peoples 
of North America?  
 
Objectives:  Students will be able to
Describe the reasons for European colonization and trade 
Analyze the impact of European culture on the original thirteen colonies 
Illustrate the push & pull factors of European emigration to America  
Analyze the differences in political, social and economic development among New England, Middle, and Southern colonies  
Discuss the struggles that early American colonies had in respect to religious freedom.  
Explain how North American colonies adapted the British governance structure to fit their ideas of individual rights, economic growth, and  
     participatory government.  
Analyze how gender, property ownership, religion, and legal status affected political rights. 
Relate regional geographic variations (e.g., climate, soil conditions, and other natural resources) to economic development in the New World. 
Explain how economic ideas and the practices of mercantilism and capitalism conflicted during this time period.  
Determine the extent to which natural resources, labor systems (i.e., the use of indentured servants, African slaves, and immigrant labor), and  
     entrepreneurship contributed to economic development in the American colonies. 
Explore the tension between group decision-making and individual leaders in the colonies of Roanoke, Massachusetts Bay, and Plymouth Bay 
Explain the consequences to Native American groups of the loss of much of their land and people.  
Identify the earliest forms of political and social organization in New Jersey.  
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Ethical Decision Making/Character Education: Children & the Slave Trade 
Students will examine children's experiences in the trans-Atlantic slave trade in terms of their capture, transport, and usage as laborers in order to 
weigh evidence of the growing number of children taken in the slave trade and the causes and effects of their involvement. (Use Colleen A. 
Vasconcellos, "Children in the Slave Trade," Children and Youth in History, Item #141, http://chnm.gmu.edu/cyh/teaching-modules/141 ) 
 
21st Century Skills: Information Literacy  
To accomplish this skill, students should be able to analyze, synthesize, organize and present information from the social sciences in clear, 
complete and effective formats. Consequently, this activity calls for students to research and use concept-mapping software to create a graphic 
display that compares and contrasts the original thirteen colonies in terms of physical & cultural geography.   
 
 
 
 
 
 
 
 

Topic/Content Skills Assessment Resources Instructional Method Tech Infusion NJCCCS 
Age of Discovery Multiple Choice 

Online quizzes  
Discussions 
 

American Pageant 
(AmPa) chapter 1; 
ABC Clio “European 
Colonization” 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.C.1.a 

The thirteen colonies Quizzes 
Puritan DBQ 2010A 
Colony comparison  

AmPa chapter 2, 
Primary and 
Secondary sources 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.1.a 
6.1.12.B.1.a 
6.1.12.C.1.a 
6.1.12.C.1.b 

Colonial social 
structures 

Colonies Prior to War 
DBQ 1999 
 

AmPa chapter 3-5 
Primary and 
Secondary sources 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.1.b 

Native Americans in 
the colonial era  

Native American & 
Europeans DBQ  
Test 
 

AmPa chapters 2-5; 
PBS We Shall Remain 
film 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.D.2.a 
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Unit II: The American Revolutionary War  
 
Essential Question: Was the break between the American colonies and Britain inevitable? Were the American colonists justified in 
rebelling against British rule?  Why do empires struggle? 
 
Objectives:  Students will be able to: 
Identify the ways in which American colonists were connected to Britain.  
Describe why and how England attempted to reassert its control of the colonies after decades of “salutary neglect” 
Explain the way in which the French and Indian War led to the Revolutionary War.  
Trace the key moments in the prelude to the war: the Boston Massacre, the Boston Tea Party, etc.  
Discuss the use of propaganda in the drive to unite against the British.  
Describe the role of common soldier in the Continental Army (especially with NJ connections including the Morristown winter encampments) 
Analyze the problems of financing the American Revolutionary War and dealing with wartime inflation and profiteering. 
Explain the significance of George Washington during the Revolutionary War and the United States today.  
Identify the factors that allowed the Americans to win the Revolutionary War.  
Analyze contributions and perspectives of African Americans, Native Americans, and women during the American Revolution. 
Analyze the intellectual origins of the major ideas expressed in the Declaration of Independence.  
Evaluate the importance of the Declaration of Independence to the spread of democracy around the world. 
 
Topic/Content Skills Assessment Resources Instructional Method Tech Infusion NJCCCS 
-Path to War 
-British Friction 
-The French and 
Indian War 

French & Indian War 
DBQ (2004A) 
Quizzes 

AmPa chapter 6 
ABC-Clio “The Coming 
of Independence”  

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.2.a 

-Declaration of 
Independence  
-Early Stages of the 
Rev. War 

1776/Slavery DBQ 
 

AmPa chapter 7 
ABC Clio “The 
American Revolution” 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.2.a  

Iconic Heroes of the 
Revolution 
(Washington & NJ’s 
Molly Pitcher) 

Reading quizzes & 
presentation 

NJ History Partnership 
website. Topic: 
American Revolution 
Heroes Lesson 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.D.2.a 

Battles & conclusion 
of the war 
 

Revolution DBQ 2005A 
Unit Test 

AmPa chaps 7 & 8; 
ABC Clio “The 
American Revolution” 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.C.2.a 
6.1.12.C.2.b 
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Ethical Decision Making/Character Education 
What is the best way to protest a law, rule or decision you find unfair? Students will analyze the colonial reactions to certain British measures 
(especially the Stamp Act) and contrast peaceful and violent reactions. Students will then debate whether violent reactions to unjust laws are 
ethical. (A Stamp Act module can be found here http://www.ashp.cuny.edu/investigatinghistory/m2.html ; plus the recent HBO John Adams film 
has incredible images that can help students with this issue.) 
 
21st Century Skills Critical Thinking 
Activities that promote critical thinking, challenge students to exercise sound reasoning in understanding and to make complex choices and 
decisions. Using sound reasoning and relevant examples, students will analyze historical sources to create an objective account of what occurred. 
In this task, students will attempt to assign responsibility for the Boston Massacre through careful reading of primary and secondary sources and 
consideration of such issues as who produced the evidence, when it was produced and why was it produced. 
http://teachinghistory.org/teaching-materials/lesson-plan-reviews/22395 
 
 
Unit III: Critical Beginnings, 1783 - 1808 
 
Essential Question: What is the proper role of government? Does the Constitution support the ideals of the Declaration of Independence? 
 
Objectives:  Students will be able to: 
Explain the failures of the Articles of Confederation.  
Explain the perspectives of key players of the Constitutional Convention and describe how they were able to reach a consensus on several issues 
Evaluate the importance of the Declaration of Independence, the Constitution, and the Bill of Rights to the spread of democracy around the world. 
Examine the emergence of early political parties and the Hamiltonian & Jeffersonian views on centralized government and foreign affairs and compare these  
     positions with those of today’s political parties. 
Compare and contrast the arguments of Federalists and Anti-Federalists during the ratification debates and assess their continuing relevance.  
Contrast the leadership styles of the first three presidents, George Washington, John Adams & Thomas Jefferson   
Describe the importance of the peaceful transfer of power from one party to the other after the 1800 election 
Explain how judicial review made the Supreme Court an influential branch of government, and assess the continuing impact of the Supreme Court today. 
Assess the historical impact of the Louisiana Purchase and the Lewis & Clark expedition for the future of the US  
Analyze the growth of the American economy and its impact on the following: social classes in America, foreign relations, federal power, physical growth  
     and westward expansion, the American character  
Analyze American foreign policy from 1796 – 1809 
Evaluate the effectiveness of the Northwest Ordinance in resolving disputes over Western lands and the expansion of slavery. 
Explain the effects of inflation, debt, and attempts by new state and national governments to rebuild the economy by addressing issues of foreign and internal  
     trade, banking, and taxation. 
Explain how American ideals put forth in the Constitution (i.e., due process, rule of law, and individual rights) have been denied to different groups of people  
Relate events in Europe to the development of American trade and American foreign and domestic policies. 
Analyze arguments for new women’s roles and rights and explain how 18th-century society limited women’s aspirations 
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Ethical Decision Making/Character Education 
Students will read James O. Horton’s “Race and the American Constitution: A Struggle towards National Ideals” found on the Gilder Lehrman History Now 
website, http://www.gilderlehrman.org/historynow/09_2007/historian3.php . Then students can discuss whether it is ever ethical to reach a consensus when 
some believe the outcome is a compromise on citizens’ liberties and rights. 
    
21st Century Skills Creativity & Innovation  
Students who excel with this 21st Century skill “demonstrate originality and inventiveness in work and they develop, implement and communicate new ideas to 
others.” Throughout the unit students will be asked to engage with age-appropriate “serious games” from the website Playing History. As a final assessment, 
students will adopt the role of a game designer and “pitch” a game of their own design. The game must tackle one of the essential questions from this unit. 
Examples of games can be found here http://playinghistory.org/items/browse?tags=constitution         
    
 
 
Unit IV: The Early Republic & Jacksonian America 
 
Essential Question: Did changes in the young nation open the door of opportunity to all Americans? Are factions (like political parties) 
good for political discourse? What is the proper role of government? 
 

Topic/Content Skills Assessment Resources Instructional Method Tech Infusion NJCCCS 
Articles of 
Confederation & 
Constitutional 
Convention 

Homework 
Quizzes 

AmPa chapter 9 
ABC-Clio database 
Primary & secondary 
sources 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.2.d 
6.1.12.B.2.b 

Constitutional 
principals 

Quizzes 
Unit test 

AmPa chapter 9 
Constitution Day 
lessons 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.2.b 

The first 
administrations & the 
emergence of political 
factions 

Discussion 
participation 
 

AmPa chapter 10 
Alexander Hamilton 
vs Jefferson lesson 
from PBS Hamilton 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.2.f 
6.1.12.A.3.d 

 
 

Race, gender & class 
during the Crisis 
Years & the Early 
Republic 

Free Blacks & Slaves 
DBQ 2009A 

AmPa chapters 9-10 
ABC-Clio database 
Primary & secondary 
sources 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.D.2.b 
6.1.12.D.2.d 
6.1.12.D.2.e 
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Objectives:  Students will be able to: 
Contextualize the causes for the War of 1812 with American foreign policy of the early republic 
Analyze how the United States has attempted to account for regional differences while also striving to create an American identity. 
Explain how changes in Europe and the Americas sparked the Monroe Doctrine  
Analyze American economic growth from 1812-1836 and describe its impact on race, class & gender 
Analyze the impact of Andrew Jackson’s administration on American presidential power  
Describe the importance of Henry Clay, Daniel Webster and John C. Calhoun in the US Senate   
Evaluate Andrew Jackson’s Indian Removal Policy in relation to the historical treatment of Native Americans  
Determine the extent to which America’s foreign policy (i.e., Tripoli pirates, the Louisiana Purchase, the War of 1812, the Monroe Doctrine, and Native American removal)  
     was influenced by perceived national interest.  
Determine the extent to which state and local issues, the press, the rise of interest-group politics, and the rise of party politics impacted the development of democratic  
     institutions and practices.  
Analyze how technological developments transformed the economy, created international markets, and affected the environment in New Jersey and the nation. 
Relate the wealth of natural resources to the economic development of the United States and to the quality of life of individuals.  
Determine how expansion created opportunities for some and hardships for others by considering multiple perspectives.  
Assess the importance of immigration into America and the resulting social, political and economic debates that resulted 
Explain how immigration intensified ethnic and cultural conflicts and complicated the forging of a national identity.  
Assess how states' rights (i.e., Nullification) & sectional interests influenced party politics and shaped national policies (e.g., the Missouri Compromise and 1850 Compromise). 
 
Topic/Content Skills Assessment Resources Instructional Method Tech Infusion NJCCCS 
Early 19th-Century 
Foreign Policy events 
 
(and the impact it had 
on NJ political 
parties) 

Quizzes 
Written work 
Homework 
 
 

AmPa chapter 12 
ABC-Clio database 
For NJ politics, see 
“1st Party System,” in 
Market Revolution at NJ 
History Partnership page 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.3.a 
6.1.12.A.3.b 
6.1.12.A.3.c 
 

Early 19th-Century 
Domestic Policy 
events 

Era of Good Feelings 
DBQ 2002 

AmPa chapters 13, 14 
ABC-Clio database 
Primary sources 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.B.3.a 
6.1.12.B.3.a 
6.1.12.D.3.b 

Congressional vs 
presidential power 
struggles in the Age 
of Jackson 

Unit Test AmPa chapters 13, 14 
PBS film Andrew 
Jackson: Good, Evil 
& the Presidency 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.3.g 
6.1.12.D.3.c 
 

The frontier, “Trail of 
Tears” & Indian 
Removal Policy 

Debate based on 21st 
Century task detailed 
below 

teachinghistory.org Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.D.3.a 
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Differentiated Instruction 
As a possible assignment, students will access and stream the American Experience film Into the Deep: America, Whaling & the World. According to the film site, “For almost 
400 years, Americans chased whales to near extinction, traveling the globe to find and extract precious oil that was needed to fuel the growing American colonies, and later the 
expansion of the American frontier and the products of the American industrial revolution. Rapid population growth and economic expansion put ever-greater demands on the 
whaling industry resulting in longer voyages, rising costs, and the depletion of its resource base. The discovery of gold in 1849 and petroleum in 1869 hastened the industry's 
decline.” Using the lesson plans provided by the website, offer students a choice of activities related to the “Golden Age” of whaling (1820-1860). 
http://www.pbs.org/wgbh/americanexperience/features/teachers-resources/whaling-teachers-resource/   
 
Ethical Decision Making/Character Education 
This lesson examines the nation’s character as it is revealed from a reading of an American classic. “The Adventures of Huckleberry Finn is set in the 1840s and offers a 
portrait of the people Andrew Jackson brought to power, men and women far different from the noble, thoughtful rustics of Thomas Jefferson's bucolic democratic vision. Here 
Twain satirizes the roots of American culture, including its class divisions and anti-intellectualism. Chapters 21 & 22 contain the Sherburn-Boggs episode, framed by the 
rehearsal for and performance of the King's and Duke's Shakespearean entertainment.”  For lessons, the chapter text, reading guides and additional sources students may use to 
discuss the “American character” of this era, see the useful National Humanities Center’s website, http://nationalhumanitiescenter.org/pds/triumphnationalism/cman/cman.htm  
 
             
21st Century Skills: Social & Cross-Cultural Skills 
Students demonstrate competency in this arena when they work “appropriately and productively with others, leveraging the collective intelligence of groups when appropriate 
and bridging cultural differences and using differing perspectives to increase innovation and the quality of work.” In this assignment, Three Perspectives on Native American 
Removal and Westward Expansion, students in small groups study the arguments for and against the forced removal of the Cherokee peoples from their homeland in the 1830s. 
The readings are presented as a packet of letters, documents, stories, and speeches that have been edited, and the group guidelines establish clearly defined roles within the 
groups. These roles compel students to look at specific features of the texts like source, context, and audience. Although not included in the aforementioned packet, excerpts 
from Senator Theodore Frelinghuysen’s speech blasting the Indian Removal Act (APRIL 9,1830) may be added as well. The lesson: http://teachinghistory.org/teaching-
materials/lesson-plan-reviews/20054  
               
 
 
Unit V: Antebellum Reform Movements 
 
Essential Question: Did changes in the young nation open the door of opportunity for all Americans? How can one successfully change 
society? How did American art reflect the 19th-century era?

 
Objectives:  Students will be able to:  
Describe the religious revivals and reform movements in the early 19th century and their lasting impact upon American culture  
Assess the role of women and religious groups within these reform movements  
Describe the creation of distinctly American styles of art, architecture and literature in the early 19th century and how these reflected American ideals  
Determine the impact of religious and social movements on the development of American culture, literature, and art. 
Compare and contrast the successes and failures of political (i.e., the 1844 State Constitution) and social (e.g., abolition, women’s rights, and temperance) reform movements in  
   New Jersey and the nation during the Antebellum period. 
Analyze the role education played in improving economic opportunities and in the development of responsible citizens. 
Analyze how ideas found in key documents (i.e., the Declaration of Independence & the Seneca Falls Declaration of Sentiments and Resolution) contributed to demanding  
   equality for all. 



 9 

Topic/Content Skills Assessment Resources Instructional Method Tech Infusion NJCCCS 
Religious revival as 
spark to Reform 
Movements 

Test 
Written work 
“Religion & Slavery” 
DBQ 

AmPa chapter 15 
ABC-Clio database 
CUNY Religion lesson 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.D.3.e 

Analysis of slavery 
(plantation system) & 
Abolition reform  

Online Quizzes 
Homework 
Essay 

AmPa chapter 16 
Slavery materials found 
on department blog &  
NJ “Amistad” website 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.3.f 

Reform Movements: 
Women’s suffrage, 
Mental health, 
temperance & education  

2002 Antebellum 
Reform DBQ 

AmPa chapter 15 
ABC-Clio database 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.3.f 
6.1.12.D.3.d 

19thCentury popular fare 
& art: Hudson River 
School, minstrel music, 
Walt Whitman, etc 

Artist research 
assignment 

Newark Museum 
website (and possible 
trip) 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.D.3.e 

 
 
Ethical Decision Making/Character Education 
Students will use scenes from the American Experience film Stephen Foster to tackle the current issue copyright infringement. According to the PBS 
companion website, “Stephen Foster was the first great American songwriter. His melodies are so much a part of American history and culture that most people think they're 
folk tunes. All in all he composed some 200 songs, including ‘Oh! Susanna,’ ‘Jeanie with the Light Brown Hair,’ and ‘Camptown Races.’ Though he virtually invented popular 
music as we recognize it today, Foster's personal life was tragic and contradiction-riddled. His marriage was largely unhappy, he never made much money from his work and 
he died at the age of 37 a nearly penniless alcoholic on the Bowery in New York.” Stephen Foster died poor because he lived in an era before intellectual property was 
protected. Use the following lesson from the film’s Teacher’s Guide: “A controversial recent issue related to copyright protection for popular music concerns the online 
music service Napster, through which people have been able to share copyrighted music for free over the Internet. Divide the class into three groups, with each group 
researching a different aspect of this issue. One group should present the background on the lawsuit filed by the Recording Industry Association of America against Napster in 
1999. A second group should describe the broad questions the case raises regarding copyright protection and free speech. A third group should suggest ways to balance 
artists' right to be paid for their work against the benefits to society of free and open distribution of information. Each group should report its findings to the class.” 
http://www.pbs.org/wgbh/amex/foster/tguide/index.html             
 
21st Century Skills ICT Literacy 
ICT literate students “use technology as a tool to research, organize, evaluate and communicate information.” For this activity, students will use historical 
databases like ABC-Clio to research a reform movement. Then students will select one reformer and use digital images and artifacts to create a digital 
storytelling project. For a NJ spin, students may want to use this lesson on “Paterson Protest” from the NJ History Partnership website, 
http://njhistorypartnership.org/home_page.html . Here is the summary of the lesson: “Why did workers protest conditions in Paterson’s textile mills in the 
1830s?  How did factory owners respond to workers’ complaints?  How successful were the protests? Focusing on Paterson textile mills as examples of the 
early factory system in the United States, this lesson examines working conditions in the mills and workers’ motives for going on strike in 1835.”  
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Unit VI: Sectionalism & the Civil War  
 
Essential Question: Was the Civil War inevitable? How did expansion in the West eventually lead to a Civil War between the North & the 
South? How did the Civil War affect the United States and its people? How was leadership demonstrated throughout the conflict?
 
Objectives:  Students will be able to: 
Assess the influence of Manifest Destiny on foreign policy during different time periods in American history. 
Determine the extent to which the Mexican American War was influenced by perceived national interest.  
Describe the impact of the 1849 Gold Rush for the development of the West   
Describe the importance of the cotton trade and slavery to the American economy (in parts of the North as well as in the South) 
Evaluate the attempts for political solutions to the slavery question from 1848 – 1860  
Evaluate the political, economic, social and religious justifications given by southerners in defense of slavery  
Analyze the ways in which prevailing attitudes, socioeconomic factors, and government actions (i.e., the Fugitive Slave Act and Dred Scott Decision) in the North and South  
     (i.e., Secession) led to the Civil War. 
Assess the impact of John Brown and the impending Civil War  
Analyze Lincoln’s approach to the slavery question and to secession
Evaluate how political and military leadership affected the outcome of the Civil War.  
Use maps and primary sources to assess the impact that geography, improved military strategies, and new modes of transportation had on the outcome of the Civil War.  
Compare and contrast the roles of African Americans who lived in Union and Confederate states before and after the Emancipation Proclamation 
 
Topic/Content Skills Assessment Resources Instructional Method Tech Infusion NJCCCS 
Expansion deepening 
regional divisions 

Unit Test 
Homework  

AmPa chaps 18 & 19 
ABC-Clio database 
PBS In the Time of 
the Lincolns 

Lecture, discussion, 
group work, and/or PBL 
activities  

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.D.3.a 
6.1.12.D.3.c 
6.1.12.C.4.a 

Sectionalism & 
Election of 1860 

Quizzes 
Secession DBQ (05B) 

AmPa chaps 19 & 20 
Secondary Sources 
Primary sources 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.4.a 
 

Civil War strategy & 
battles  

Map exercises 
Civil War/Slaves DBQ 
(2009B)  

AmPa chaps 20 & 21 
Internet resources 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.4.c 
6.1.12.B.4.a 
6.1.12.D.4.a 

Lincoln’s leadership Lincoln @ Crossroads 
game (Constitution 
Center) 

Gilder Lehrman 
online exhibit 
“Lincoln in his own 
words” 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.4.c 
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Ethical Decision Making/Character Education 
Did Abraham Lincoln abuse the powers of the presidency to ensure Union victory in the Civil War? Students will determine the ethical behavior 
(or lack thereof) of our 16th (yet arguably greatest) president. These two educational sites can provide students reading materials (primary sources 
and recent scholarly work) and lecture podcasts for the class debate: Center for Civic Education 
https://www.civiced.org/index.php?page=multimedia_lincoln_john_patrick_transcript and WhiteHouse.gov 
http://www.whitehousehistory.org/whha_classroom/classroom_9-12-warpowers-union.html  
               
21st Century Skills Information Literacy 
This skill challenges students “to access, reference and present information using multiple sources that offer diverse perspectives about economic 
issues.” Students will examine the cause of the Civil War from various sources including high school texts, historians and primary sources. Based 
on a Teching.org lesson students will answer the following question: Was economic difference—manufacturing in the North and slave-driven 
agriculture in the South—the primary cause of the Civil War? Here is the lesson description: “For years, textbook authors have contended that 
economic difference between North and South was the primary cause of the Civil War. The northern economy relied on manufacturing and the 
agricultural southern economy depended on the production of cotton. The desire of southerners for unpaid workers to pick the valuable cotton 
strengthened their need for slavery. The industrial revolution in the North did not require slave labor and so people there opposed it. The clash 
brought on the war. Economic divergence is certainly one of the reasons for the Civil War, but neither the major one nor the only one. Many 
factors brought about the war. Focusing only on different economies would be like arguing that one professional football team will always win 
because it has taller players. The true causes of the Civil War are downright intriguing and just as complex as the conflict itself.” 
http://teachinghistory.org/history-content/beyond-the-textbook/23911           
  
 
Unit VII: Reconstruction  
 
Essential Question: Does the aftermath of Lincoln’s assassination affirm the “Great Man in History” theory? How was the nation's 
commitment to its founding ideals during Reconstruction? Was Reconstruction really the “Second Civil War?”  
 
Objectives: Students will: 
Judge the effectiveness of the 13th, 14th, and 15th Amendments in obtaining citizenship and equality for African Americans. 
Analyze the impact of population shifts and migration patterns during the Reconstruction period. 
Compare and contrast the immediate and long-term effects of the Civil War on the economies of the North and South. 
Analyze the debate about how to reunite the country and determine the extent to which enacted Reconstruction policies achieved their goals.  
Relate conflicting political, economic, social, and sectional perspectives on Reconstruction to the resistance of some Southern individuals and states. 
Analyze the impact of the Civil War and the 14th Amendment on the relationship between the national and state governments. 
Analyze and assess the impeachment of President Johnson 
Explain the importance of the Compromise of 1877 and its meaning for life in the South afterwards  
Trace the development of the KKK and its impact on black-white relations in the South 
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Ethical Decision Making/Character Education 
When is it ethical to end a war? In the South after 1865, and in Afghanistan more recently, the United States faced the difficult task of restoring 
order and helping rebuild while seeking to avoid a long and costly involvement. Divided into four groups, students will focus on one of the 
following basic postwar tasks: maintaining order, rebuilding the government, rebuilding the economy, and sustaining Americans' support for the 
occupation effort. Half of each group should evaluate the government's success in this task during Reconstruction and should be able to cite at 
least two facts in support of their position. The other half should evaluate the government's success thus far in this task during the occupation of 
Afghanistan and should find at least two news articles in support of their position. (Based on a lesson from the PBS film Reconstruction: The 
Second Civil War, http://www.pbs.org/wgbh/amex/reconstruction/ )  
               
21st Century Skills Media Literacy & Communication 
This skill challenges students to “examine how individuals interpret messages differently, how values and points of view are included or excluded, 
and how media can influence beliefs and behaviors.” In this exercise, students will read historians' comments on the “myths” of Reconstruction 
from the aforementioned PBS companion website. Student groups will research a designated Confederate state and each group will find at least 
three examples of official monuments, war cemeteries, parks, public events, or organizations dedicated to preserving the memory of the 
Confederacy. Groups will present these findings. http://www.pbs.org/wgbh/amex/reconstruction/   
 
 

Topic/Content Skills Assessment Resources Instructional Method Tech Infusion NJCCCS 
Lincoln’s 
Assassination  

Unit Test 
Homework  

AmPa chaps 21 & 22 
ABC-Clio database 
PBS Reconstruction 

Lecture, discussion, 
group work, and/or PBL 
activities  

FirstClass Workspace, 
student-centered Web 2.0 
tools & SmartBoard 
 

6.1.12.A.4.c 

Reconstruction Plans 
& Johnson 
Impeachment 

Quizzes 
 

AmPa chapter 22 
Secondary Sources 
Primary sources 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.C.4.b 
6.1.12.D.4.c 
6.1.12.D.4.d 

African Americans: 
From Black Codes to 
Jim Crow 

Ku Klux Klan DBQ    CUNY recordings of 
former slaves 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.B.4.b 

Reconstruction 
historical analysis   

Nast Cartoon from 
Learner.org site 
21st Century task 

PBS Reconstruction 
film 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

 6.1.12.D.4.e 
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Unit VIII: America’s Centennial: The Gilded Age, Democratic Ideals & Immigration 
 
Essential Question: Is it fair to label the late 19th century the “Gilded Age?” What was it like to be an immigrant at the turn of the 
century? As the nation commemorated its centennial, were the doors to opportunity open for all Americans? 
 
Objectives: Students will 
Relate industrial growth to the call for social and governmental reforms. 
Assess the impact of governmental efforts to regulate industrial and financial systems in order to provide economic stability. 
Analyze the effectiveness of governmental policies and individual’s actions to address discrimination against immigrants & African Americans. 
Assess the impact of rapid urbanization on the environment and on the quality of life in cities.  
Analyze the economic practices of various business organizations (i.e., corporations and monopolies) regarding the production and marketing of  
     goods, and explain the positive or negative impact of these practices on the nation and on individuals. 
Analyze the cyclical nature of the economy and the impact of periods of expansion and recession on businesses and individuals. 
Analyze government policies and other factors that promoted innovation, entrepreneurship, and industrialization in New Jersey and the United  
     States during this period. 
Evaluate how events led to the creation of labor and agricultural organizations that protect the rights of workers.  
Assess the effectiveness of public education in fostering national unity and in helping people meet their economic needs and expectations. 
Relate varying immigrants’ experiences in regards to gender, race, ethnicity, or occupation. 
 
 
Topic/Content Skills Assessment Resources Instructional Method Tech Infusion NJCCCS 
Industrialization & 
entrepreneurship  
 

Unit Test 
Homework  
Comparison of Gilded 
Age with today 

AmPa chaps 23-25 
ABC-Clio database 
Smithsonian site 
America on the Move 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.5.a 
6.1.12.A.5.b 
6.1.12.C.5.a 
6.1.12.C.5.b 
6.1.12.D.5.a 

Innovation & 
inventions 

GildedAge Science 
DBQ  

NJ History Partnership 
website “Progressive” 
Time’s Making of 
America (7/2010) 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.D.6.a 

Immigration & Labor 
 

Organized Labor 
DBQ 2000 

Gilder Lehrman 
History Now (3/2005): 
Jews & Comics  

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.D.5.b 
6.1.12.D.5.d 

Rags to Riches or 
worker exploitation?  

Discussion See 21st Century task 
below 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.C.5.a 
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Ethical Decision Making/Character Education 
To explore Deaf history in America, students will view excerpts of the PBS documentary film Through Deaf Eyes. According to the PBS website, 
“the film presents the story of Deaf life in America - a story of conflicts, prejudice and affirmation that reaches the heart of what it means to be 
human. Through Deaf Eyes explores the enduring linguistic question of how to educate deaf children. Alexander Graham Bell argued that deaf 
children should be instructed using a pure oral method, with no signs. Bell stated that deaf people should not teach deaf children, as they would 
introduce sign language and could not instruct during speech lessons. Bell's ideas were widely accepted. Bell studied eugenics, the science of 
improving a species. In 1884, he warned that the formation of a "deaf race" was underway and pointed to the growing number of Deaf clubs, 
churches, schools and social events. Bell suggested that deaf people should not marry each other and proffered ways to prevent connections 
between deaf people.” Students will then examine the motivations and effects of Bell’s beliefs. 
 
AND/OR 
 
Throughout the year students have examined United States history through an economic lens. They began in the very first unit with an 
examination of mercantilism. In the next unit they saw the desire for free-market principles as one of the most important reasons for rebellion 
against British rule. In subsequent units, students explored how the beginnings of a market economy fueled Northeastern growth and lured 
millions of immigrant labors to the country. In the South, a slave economy also powered the nation’s growth helping make plantation owners 
along the Mississippi some of the wealthiest people in the world. In this unit students will be able to place the evolution of the American economy 
from 1776-1876 in context. As part of our Ethical Decision Making/Character Education program, students will be asked to evaluate the role of 
19th-century entrepreneurs (robber barons or business executives). Most importantly, students will be asked to compare the socioeconomic 
demography of the “Gilded Age” with that of today. Students should also read excerpts from both Andrew Carnegie’s 1889 essay "The Gospel of 
Wealth” and Warren Buffet’s “The Giving Pledge” (June 2010) in order to discuss the importance of philanthropy and the responsibility of our 
wealthiest Americans. This topic is an important connection to our school’s goal of service learning.2 Please refer to our course LiveBinder for 
these articles and more materials concerning Gilded Age economics, http://livebinders.com/play/present?id=19292  
               
21st Century Skills Information Literacy 
This skill challenges students “to access, reference and present information using multiple sources that offer diverse perspectives about economic 
issues.” In August 1940, the Mountain Lakes Board of Education pulled the middle school social studies textbooks after the American Legion 
alleged the books were socialist “propaganda.” Students will examine copies of these textbooks and contrast the portrayal of industrialization with 
the coverage from our current textbook. Students will also read excerpts from School Book Nation, “Harold Rugg vs. Horatio Nelson,” pages 219-
263 (use GoogleBooks) to identify the perspectives of all involved and debate the outcome.    
 

                                                
2 At the time of this curriculum writing, the service-learning requirement for MLHS students is still 15 hours. However, as our requirements have changed, and 
with the elimination of the US Government course, 10th grade will submit the record of hours served and a reflection essay to US History 1 and US History 1 
Honors teachers. Teachers may want to stress examples of service in early American history (e.g., Washington during the Critical Period, Reform leaders 
during Antebellum years, Carnegie’s philanthropy) as a way to reinforce this worthy goal.   
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Unit IX: The West & the Closing Frontier  
 
Essential Question: What are the myths and realities about the “wild west” and what do both mean for the history of the 
United States? How has the West/Frontier help define opportunity in our nation’s history? 
 
Objectives: Students will 
Evaluate the US government’s post-Civil War policies toward Native Americans 
Assess the tactics employed by both the US military and Native Americans during the western campaigns  
Explain how the Homestead Act, the availability of land and natural resources, and the development of transcontinental railroads and waterways  
     promoted the growth of a nationwide economy and the movement of populations. 
Evaluate the meaning of the American West within the context of American culture and outlook  
Compare and contrast economic development of the North, South, and West in the post-Civil War period. 
Assess the impact of new technology upon farming techniques and output 
 
 

 
 
 
 
 
 

Topic/Content Skills Assessment Resources Instructional Method Tech Infusion NJCCCS 
Technology, 
Railroads & 
Homestead Act  

Unit Test 
Homework  
Changes in Farming 
DBQ 2007A 

AmPa chapter 26 
ABC-Clio database 
PBS films The West 
and The Iron Road 
Barbed Wire patent 
lesson from archives.gov  

Lecture, discussion, 
group work, and/or PBL 
activities  

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

 6.1.12.B.5.a 

Plain Wars Quizzes Secondary Sources 
Primary sources 
PBS We Shall Remain 

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

6.1.12.A.5.c 

The American West: 
Myth vs Realities 

Discussion    Gilder Lehrman 
History Now readings 
from Sept 2006   

Lecture, discussion, 
group work, and/or PBL 
activities 

FirstClass Workspace, 
student-centered Web 2.0 
tools, the Internet and/or 
SmartBoard activities 

 6.1.12.C.5.b 
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Ethical Decision Making/Character Education 
This activity will challenge students to analyze the character of Geronimo, the 19th-century Native American leader. This lesson is culled from the 
PBS We Shall Remain: “Born around 1820, Geronimo grew into a leading warrior and healer. But after his tribe was relocated to an Arizona 
reservation in 1872, he became a focus of the fury of terrified white settlers, and of the growing tensions that divided Apaches struggling to 
survive under almost unendurable pressures. To angry whites, Geronimo became the archfiend, perpetrator of unspeakable savage cruelties. To his 
supporters, he remained the embodiment of proud resistance, the upholder of the old Chiricahua ways. To other Apaches, especially those who 
had come to see the white man’s path as the only viable road, Geronimo was a stubborn troublemaker, unbalanced by his unquenchable thirst for 
vengeance, whose actions needlessly brought the enemy’s wrath down on his own people. At a time when surrender to the reservation and 
acceptance of the white man’s civilization seemed to be the Indians’ only realistic options, Geronimo and his tiny band of Chiricahuas fought on. 
The final holdouts became the last Native American fighting force to capitulate formally to the government of the United States.”  
http://www.pbs.org/wgbh/amex/weshallremain/the_films/episode_4_about  
              
21st Century Skills Initiative and Self Direction 
To accomplish this skill, students must “monitor his or her own understanding and learning needs and also define, prioritize and complete tasks 
without direct oversight.” At this point of the year, students will complete the formal process for US History 1 honors portfolio program. The 
description of the honors portfolio and rubric were distributed in the beginning of the year. Students will complete the portfolio and hand it in 
prior to the final exam.  
 


